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Department of Theatre and Dance; Emily Enloe, Dancers Connect Coordinator and Graduate 
Mentor, University of South Carolina Department of Theatre and Dance; and 20 USC Dance 
Education majors. 
Community Partner:  Richland One School District and Richland Two School District in 
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Description of the Program:  
Dancers Connect (DC) is a community service program at the University of South Carolina. The 
function of DC is two-fold.  First, DC is a community program for middle school students to 
receive quality dance instruction in ballet, modern, jazz and hip hop dance styles and to create 
choreography and perform dances on USC campus at no cost to them.  Second, DC functions as 
a laboratory classroom and a practicum teaching opportunity for pre-service dance education 
students at USC.  DC classes meet each Saturday for 2.5 hours and provide interested middle 
school dancers the opportunity to extend their training and expertise in dance at no cost to them 
or their family.  In the past two years, DC has served 45 community students, and 20 USC pre-
service dance education majors and have actively contributed to the South Carolina community 
through this program.  

The DC program supports dance education students by presenting an opportunity for each 
student to donate their time and talents to their community while transforming their own teaching 
and learning experience at USC. The DC partnership breaks down walls of exclusivity that are 
often found in dance training by creating a type of creative arts laboratory where all members 
take risks and learn from one another.  

The DC program is aligned with USC service and research initiatives as well as integrated with 
the K-12 professional teacher training program within the USC College of Education.  DC 
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program curricula supports twenty-first century learning skills of communication, collaboration, 
and creative thinking with state and national dance standards, as well as student collaboration 
and self-expression, culturally responsive curricula, and the celebration of dance for all in the 
community. As a result, undergraduate dance education students are encouraged to try out 
alternative pedagogical strategies that are not possible in traditional practicum experiences due to 
time, inadequate space, or the number of students. By investigating alternative pedagogy practice 
and engaging student-centered curricula within a supportive community, university students have 
begun to redefine and to reframe their beliefs and values about dance education.  

Through the program, DC middle school students have begun to realize a more comprehensive 
dance curricula, one that focuses not only on dance technique but also aesthetic development, 
creative process, collaboration and reflection. Young DC members describe the difference as that 
of being valued, knowing that participation in the program not only serves to educate them but 
also supports the training of future dance educators. Such innovations in pedagogical practice not 
only influence dance instruction now, but also may influence the way that dance is taught in 
years to come.  

Project Goals:  
The goals for the Dancers Connect community partnership are:  

• To provide free high-quality dance instruction for community students that is aligned 
with state and national dance standards  

• To build a creative community supporting the needs of all learners in celebration of dance 
as a creative and expressive art form 

• To assist every student, regardless of race, ethnicity, income, geographical location, or 
disability in learning, creating and sharing dance  

• To broaden students’ perspectives and afford them a new way to think, perceive and 
imagine  

• To support the practicum needs of USC dance education students by providing the 
opportunity to create curricula, plan instruction, guide student progress, and lead dance 
instruction as well as receive ongoing mentorship and evaluation by peers and DC faculty 
and DC students  

• To develop and implement student centered, self-directed dance curriculum which 
supports collaborative problem solving, inquiry-based instruction, twenty-first century 
learning skills and best practice in dance 

• To support pre-service teacher education and the application of innovative instructional 
strategies and to promote innovative instructional methods that can be widely replicated. 
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Time span: 
Summer  
In the summer, DC Director Dr. Mila Parrish and DC Coordinator and Graduate Mentor Emily 
Enloe met to look over program documentation (photos, journals and participant evaluations) 
and to analyze the data collected from the previous year to assess and evaluate the program’s 
success. The program review helps the leadership to determine what is working and what is not, 
to make small and large program changes, and to establish scheduling for the following year. At 
this time, the DC Director and Coordinator discuss the research focus, curricular initiatives of 
interest, website and publication status and upcoming conference presentations.  
 
Fall Semester  
In the fall, the DC Program Coordinator creates flyers advertising the Dancer Connect program. 
The flyer is mailed to local dance teachers and e-mailed to past participants and interested 
teachers and administrators that might have students interested in the program. In early August, 
the program coordinator and the USC dance education students hold two auditions for the DC 
program. The audition includes technique class, choreographic problem solving and discussion 
components. Once the DC student participants are selected, the DC Coordinator meets with their 
parents to discuss the program, answer questions and to sign a commitment contract.  The 
commitment contract addresses personal responsibility to themselves and to their group by being 
on time, being positive and supporting one another’s efforts and always trying their best in all 
aspects of the class. 
 
Each week Enloe and three USC students guide the instruction. In order to balance access, 
commitment, and leadership, the USC students sign up for specific DC dates they will participate 
(5 sessions per semester is required).  Throughout the year the DC Program Director, the DC 
Coordinator and Graduate Mentor, USC students and DC students discuss, deliberate and 
determine ongoing curricula based on the interests and needs of participants. This may include 
curricular content, the calendar of classes and community events such as campus flash mobs, 
community center performances, site-specific dance performances, informal sharing, festivals 
and workshops.  
 
Spring semester  
The DC program coordinator holds a spring audition in order to add new students to the 
program. This may happen as a result of word of mouth, dance teacher or peer recommendation, 
or participation in another USC community initiative.  In the spring the focus of the DC program 
and curricula continues to evolve organically based on the needs and interests of the participants.  
 
The USC Dance Education program hosts several professional development workshops that 
occur on Saturdays throughout the year. As members of the dance education community, the DC 
students receive special access and individualized classes with dance experts. Last year, USC 
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hosted a community service initiative called Hip Hop for Hope to raise awareness of local and 
international hunger needs with professional Hip Hop dance guest teachers, graffiti artists, and 
an on-site DJ.  DC students also participated in a reconstruction of Donald McKayle’s modern 
dance masterwork, “Rainbow Round My Shoulder” depicting racial injustice and the violence 
experienced by prisoners on a chain gang in the south, and an interactive technology program 
offered by the USC Dance Education program. At the end of each semester DC students have the 
opportunity to present and perform what they have learned in an informal dance sharing for 
parents and friends.  
 
Evaluation 
At the end of each semester USC dance education students are evaluated using a pre-service 
practicum evaluation form. This form is an official record of the student’s practicum hours and 
progress toward student teacher certification.  The DC students are evaluated on technical and 
creative improvement by the DC Coordinator, their peers, and themselves. The DC students fill 
out both personal and a program evaluation assessment forms which ask them to identify 
successes and challenges they faced. The students’ journals also present a record of what they 
accomplished, learned, and experienced during the year.  DC parents also fill out a questionnaire 
to identifying their interest in the program, what they saw, and what their child discovered during 
the program.  
 
Impact Statement  

The Dancers Connect community dance program grew from USC dance education students’ 
interest to share their passion for dance with young dancers and to recognize the community’s 
need for inexpensive high-quality dance training. While other University dance programs offer 
community dance classes as a part of their service initiatives, very few of these programs are free 
to students and most offer classes only for a few weeks out of a year. The DC program provides 
high quality dance instruction for nine months, access to human and technology resources, 
contact with leaders in the field of dance and extensive contact hours with dedicated University 
students.  As a result, the DC program and curricular innovations have received state and 
national attention from dance conference presentations, guest lectures and invited performances.  

The DC program has taken two years to develop public school interest and has struggled to find 
the right blend of faculty leadership, graduate mentorship and student commitment.  In that time 
the DC program has grown as evidenced by these statistics.  In year two, DC community student 
attendance ranged from 90-93% , which was up from 40-63% in year one. USC dance education 
student attendance ranged from 96-100%, which was up from 75-85% in year one.  

In year two, positive changes in personal commitment and performance expectations were 
experienced. DC students arrived early for class eager to see their teachers and friends. They 
hurried into the studios to review movement learned the previous week and to create new 
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choreography. DC students were energized and committed to their own personal growth in 
dance. They were more willing to share personal opinions and interests in discussion than they 
were in year one, ready to try unfamiliar dance styles, willing to take chances and to trust peers 
and teachers enough to risk embarrassment. Campus performances included flash mobs and site-
specific dances in stairwells, on the marching band field and even at the student union. These 
informal and postmodern style performance opportunities excited the whole DC team and 
extended the DC laboratory to include the entire USC campus in their celebration of dance.  

An important change in year two was including DC members in the decision-making process. 
Adopting a child centered, culturally responsive philosophy, prompted all members of the DC 
team, even the shy ones, to contribute their ideas more as the year progressed. This practice 
motivated members to consider different dance forms, themes and ways of creating dances that 
they had previously not considered.  

In year two, DC students began requesting additional information about websites and videos in 
order to advance their dance knowledge and to extend their time in the studio. The DC Program 
Director and Coordinator determined that this type of engaged, personally meaningful, self-
directed learning is the direct result of the new curriculum that focused on personal investigation, 
inquiry, problem solving and dance sharing. Further contributions include an instructional style 
which stressed conversation, small group work, creative collaboration, process over product, 
peer evaluation of choreography, as well as ongoing self-reflection through drawing and 
journaling.   

While the overall plan was determined by DC team, the USC students were responsible for 
creating individual lesson plan activities and leading portions of the classes each week. The 
value of hands-on experiential learning which implemented best practice, student centered, and 
self-directed instruction was marked by increased preparation time, risk taking in the moment 
and high quality, detailed peer and mentor evaluation. There was noticeable enthusiasm and 
commitment documented by the USC students in their daily reflection journals and debriefings 
following each session.  

One particular DC program highlight was performing at the Richland One Honors Dance 
Festival. The festival is a showcase of top talent and artistry for which schools audition for 
performance slots.  At the festival, DC students performed their original choreography for their 
parents, peers, teachers and administrators from local elementary, middle and high schools. 
Festival coordinators and Columbia dance teachers praised the DC students’ professionalism, 
artistry and personal investment in their performance.  Local dance teachers witnessed the 
positivism, high expectations, and engagement that their students felt working with university 
students, professors, and professional choreographers. Several teachers mentioned that they 
would send more students to the DC program next year.   
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In their journals, the DC students discussed their personal growth during the classes, citing the 
importance of developing relationships with USC students and working collaboratively with 
students from other schools. One student described how DC has “taken her dancing to the next 
level”, others expressed pleasure at being able to come to USC and to become part of campus 
life.   

With feelings of pride and self-satisfaction, the students shared their new skills, dances and 
experiences with their teachers and peers. Many of the students expressed a common theme that 
includes an awareness of the possibilities for themselves in the dance world and the 
understanding of what a career in dance might look like, not only as a performer or 
choreographer but also as a videographer, scholar and critic. This is certainly a direct result of 
the personal and professional connections made during the DC classes and the DC curricula. The 
DC Director and Coordinator are encouraged that these middle school students have begun to 
seriously consider careers and college life and have begun to define themselves as working 
toward a future as a university student.  By working collaboratively with current university 
students, DC students are beginning to see a deeper relationship between the university and the 
community as a new prospect for themselves.  

In their journals, university students addressed the importance of classroom management skills, 
allocating adequate time for planning, communication with peers and making personal 
connections with the DC students, including knowing and using the DC students’ names every 
class. In addition, the university students expressed that the DC program promoted their personal 
growth as leaders and teachers. Several students spoke of the importance of (a) taking personal 
responsibility for the curriculum and how it was presented, (b) resolving challenges as they 
occurred, (c) comparing the needs of different students through their instruction and their 
actions, (d) developing an understanding of students’ needs and opening themselves up to 
forming “real” relationships, (e) knowledge of the discipline of dance. They felt that the DC 
program was a safe opportunity to analyze, discuss, evaluate and to change their own practice of 
dance instruction. In many cases participation in the DC program helped pre-service teachers 
begin to develop their own philosophy of dance education.  

As a result of the Columbia community support and successful participation in the Richland One 
Honors Dance Festival, the DC program has tripled in size and the DC Director and Program 
Coordinators are considering offering three levels of classes next year, one for middle school, 
upper elementary, and freshman in high school.  

How do you document your work for merit?  
The Dancers Connect community service program is supported at the University of South 
Carolina. It is aligned with several community service initiatives and have been highlighted in 
national conference presentations. While USC has not awarded the DC program with requested 
research grants, consistent financial support has been secured internally within the Theatre and 
Dance Department and studio space from the Dance Program has made the DC possible for the 
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past two years.  Hopefully as the DC program gains momentum and visibility on the USC 
campus, as well as national and international recognition, that more substantial research support 
will be awarded.  The definition of community engagement is changing on USC campus; as is 
begins to be redefined as research and scholarship instead of service, the DC program will find 
greater merit for faculty research, promotion and tenure.    
   
How does your university view public scholarship/community engagement (included in 
mission statement)? 
The USC Coordinating Office for Community Engagement and Service (COCES), is supported 
by the Office of the Provost. The vision of COCES is to “create an environment at the University 
of South Carolina that encourages and fully supports faculty, staff, and student involvement in 
community engagement and service, and establishes the University as the primary partner for 
dealing with critical concerns facing the citizens of the State.”   (COCES website) 
 
COCES is responsible for:  

• Facilitating the scope and depth of university engagement and service efforts 
• Serving as an initial point of contact for faculty, staff, and external parties who wish to 

either enhance their current engagement and service initiatives or develop new 
partnerships 

• Documenting and making the impact of its community engagement and service efforts.  
available to the university’s various publics  

• Assisting in developing reward and recognition structures and standards for faculty, staff, 
and student participation in community engagement and service, and including such for 
departmental criteria for promotion and tenure 
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DANCERS CONNECT PHOTOS 
 

  

DC student during site specific performance. DC student during site specific performance. 

  

DC laboratory community creating a landscape dance. Several DC students with Program Coordinator 
Emily Enloe. 
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DC class working on small group choreography 
projects. In lower right, USC dance education students 
discussing and critiquing project with students.   

DC students journaling during class. 

  

DC students presenting concepts for a poster design 
with a USC dance education student. 

USC dance education students correcting DC 
students in technique class. 

 

 


